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This policy is underpinned by the United Nations Convention of the Rights of the Child (UNCRC). The UNCRC states
that every child has the right to an education regardless of that child’s circumstances. There are a group of articles

that refer to this, specifically Article 2 and Article 28.

This policy relates to children with special educational needs (SEN) and disabled children. It complies with the
statutory requirement laid out in the SEND Code of Practice 0-25 January 2015, the Children and Families Act 2014
and other associated regulations.

Implementation: From 1 September 2014 the majority of Part 3 of the Children and Families Act 2014, its associated
regulations and this Code of Practice will be in force, subject to any transitional arrangements (See appendix for a
summary of changes and associated definitions).



1. Policy Statement

At Glenfrome Primary School we strive to provide high quality inclusive provision that meets the needs of
all children including those with special educational needs and disabilities. This includes high quality
teaching that is differentiated and personalised, however, we do recognise that some children will need
educational provision that is additional to or different from this. This is special educational provision under
Section 21 of the Children and Families Act 2014 and we will use our best endeavours to ensure that such
provision is made for those who need it. This special educational provision will be underpinned by high
quality teaching and will not be compromised by anything less.

At Glenfrome Primary School we ensure to know precisely where children with SEND are in their learning
and development, ensuring decisions are informed by the insights of parents, professionals, teachers and,
where appropriate, those of children themselves. We will have high ambitions and set stretching targets
for them, track their progress towards these targets and keep under review the additional or different
provision that is made for them.

We will have a continual focus on inclusive practice ( _and removing barriers to learning. The head
teacher will maintain a culture of high expectations and will ensure that all children with SEN or a disability
are included in all opportunities that are available to other children.

We will promote positive outcomes in the areas of personal and social development and ensure that the
approaches used are based on the best possible evidence and are having the required impact on progress.

1. Principles underpinning this policy

The school will have regard to

the views, wishes and feelings of the child and the child’s parents

- the importance of the child and the child’s parents, participating as fully as possible in decisions;
and being provided with the information and support necessary to enable participation in those
decisions

- the need to support the child and the child’s parents, in order to facilitate the development of the
child and to help them achieve the best possible educational and other outcomes.

- the participation of children and their parents in decision making, taking steps to ensure that
parents are actively supported in contributing to assessments, developing and reviewing Education,
Health and Care (EHC) plans.

- the early identification of children’s needs and early intervention to support them

- collaboration between education, health and social care services to provide support



- high quality provision to meet the needs of children with special educational needs and disabilities
(SEND)

- afocus on inclusive practice and removing barriers to learning

3. Legislation and guidance

This policy is based on the statutory Special Educational Needs and Disability (SEND) Code of Practice and

the following legislation:

- Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with
SEND

- The Special Educational Needs and Disability Regulations 2014, which set out local authorities’ and
schools’ responsibilities for education, health and care (EHC) plans, SEN co-ordinators (SENCOs) and
the special educational needs (SEN) information report

- The Equality Act 2010 (section 20), which sets out the school’s duties to make reasonable
adjustments for pupils with disabilities

- The Public Sector Equality Duty (section 149 of the Equality Act 2010), which set out the school’s
responsibilities to eliminate discrimination, harassment and victimisation; and advance equality of
opportunity and foster good relations between people who share a protected characteristic (which
includes having a disability) and those who don’t share it

- The Governance Handbook, which sets out governors responsibilities for pupils with SEND

- The School Admissions Code, which sets out the school’s obligation to admit all pupils whose
education, health and care (EHC) plan names the school, and its duty not to disadvantage unfairly
children with a disability or with special educational needs

4., Definitions

4.1 Special educational needs

A pupil has SEN if they have a learning difficulty or disability that requires special educational provision to
be made for them.

They have a learning difficulty or disability if they have:
- Asignificantly greater difficulty in learning than most others of the same age, or

- Adisability which prevents or hinders them from making use of facilities of a kind generally
provided for others of the same age in mainstream schools

Special educational provision is educational or training provision that is additional to, or different from,
that made generally for other children or young people of the same age by mainstream schools.
4.2 Disability

Pupils are considered to have a disability if they have a physical or mental impairment that has a
substantial and long-term adverse effect on their ability to do normal daily activities.

The school will make reasonable adjustments for pupils with disabilities, so that they are not at a
substantial disadvantage compared with their peers.


https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/uksi/2014/1530/contents/made
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.legislation.gov.uk/ukpga/2010/15/part/11/chapter/1
https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/government/publications/school-admissions-code--2

5. How will we identify children with SEN?

At Glenfrome we have a clear process and criteria for when children are identified as having SEND and
need to go onto the SEND register. The process includes gathering information from parents, the child and
assessments to attain the child’s strengths and difficulties. Children are identified as having SEND in a
variety of ways including the following —

e Concerns raised by a parent/carer

e Concerns raised by the child’s class teacher
e Liaison with outside agencies

e Health diagnosis from a Paediatrician

e Identification following assessments

Where a child has been identified as having a SEND we will work in partnership with parents to establish
the support their child needs.

Class teachers, supported by the senior leadership team, will discuss pupils regularly to ensure that they
are making expected progress. If a child is deemed to not be making expected progress, the SEND Code of
Practice states that this can be characterised by progress which:

e is significantly slower than that of their peers starting from the same baseline
e fails to match or better the child’s previous rate of progress

e fails to close the attainment gap between the child and their peers

e widens the attainment gap.

It can include progress in areas other than attainment. For instance where a child needs to make additional
progress with wider development or social needs in order to make a successful transition to adult life.

The first response to such progress should be high quality teaching targeted at their areas of weakness.
Where progress continues to be less than expected, the class teacher working with the Special Educational
Needs and disabilities Coordinator (SENDCo), will assess whether the child has special education needs by
considering a range of information gathered from within the school about the child’s progress, alongside
national data and expectations of progress.

For higher levels of need, the school may draw on more specialised assessments from external agencies
and professionals. This information gathering will include an early discussion with the child (if appropriate)
and their parents. These early discussions with parents will be structured in such a way that they develop a
good understanding of the child’s areas of strength and difficulty, the parents’ concerns, the agreed
outcomes sought for the child and the next steps. (See template)



A pupil has SEND where their learning difficulty or disability calls for special educational provision, that is
provision different from or additional to that normally available to pupils of the same age and is generally
thought of in the following four broad areas of need and support:

AREA OF NEED

Communication and Pupils with needs in this area have difficulty communicating with

interaction others. They may have difficulty understanding what is being said to
them, have trouble expressing themselves, or do not understand or
use the social rules of communication.

Pupils who are on the autism spectrum often have needs that fall in
this category.

Cognition and learning Pupils with learning difficulties usually learn at a slower pace than their
peers.
A wide range of needs are grouped in this area, including:

e Specific learning difficulties, which impact 1 or more specific
aspects of learning, such as: dyslexia, dyscalculia and dyspraxia

e Moderate learning difficulties
e Severe learning difficulties

e Profound and multiple learning difficulties, which is where
pupils are likely to have severe and complex learning difficulties
as well as a physical disability or sensory impairment

Social, emotional and These needs may reflect a wide range of underlying difficulties or
mental health disorders. Pupils may have:

e Mental health difficulties such as anxiety, depression or an
eating disorder

e Attention deficit disorder, attention deficit hyperactive
disorder or attachment disorder

e Suffered adverse childhood experiences

These needs can manifest in many ways, for example as challenging,
disruptive or disturbing behaviour, or by the pupil becoming
withdrawn or isolated.



AREA OF NEED

Sensory and/or physical = Pupils with these needs have a disability that hinders them from
accessing the educational facilities generally provided.

Pupils may have:

e Asensory impairment such as vision impairment, hearing
impairment or multi-sensory impairment

e A physical impairment

These pupils may need ongoing additional support and equipment to
access all the opportunities available to their peers.

However, individual children often have needs that cut across all these areas and their needs may change
over time.

Persistent disruptive or withdrawn behaviours do not necessarily mean that a child has SEN.

Slow progress and low attainment do not necessarily mean that a child has SEN and should not
automatically lead to a child being recorded as having SEN. However, they may be an indicator of a range
of learning difficulties or disabilities. Equally, it should not be assumed that attainment in line with
chronological age means that there is no learning difficulty or disability.

Identifying and assessing SEN for children or young people whose first language is not English requires
particular care. The school will look carefully at all aspects of a child’s performance in different areas of
learning and development and establish whether a lack of progress is due to limitations in their command
of English or if it arises from a SEN or disability. Difficulties related solely to limitations in English as an
additional language are not SEND. If there is uncertainty, an assessment can be carried out in the child’s
first language in order to support professionals in having a clearer understanding of the abilities of the
child. For more information please refer to the EAL policy on the school website.

Alternatively if a parent has a concern about their child’s progress or development in a certain area then
they can make an appointment to see the class teacher or SENDCo.

6. The graduated approach to SEN support
At Glenfrome Primary School we adopt a graduated approach to SEN support -

Assess— Plan — Do - Review

Once a pupil has been identified as having SEN, we will take action to remove any barriers to learning, and
put effective special educational provision in place. This support will be delivered through successive
rounds of a 4-part cycle known as the graduated approach.

1. Assess

The pupil’s class teacher and the SENCO will carry out a clear analysis of the pupil’s needs. The views of the
pupil and their parents will be taken into account. The school may also seek advice from external support
services.



The assessment will be reviewed regularly to help make sure that the support in place is matched to the
pupil’s need. For many pupils, the most reliable way to identify needs is to observe the way they respond
to an intervention.

2. Plan

In consultation with the parents and the pupil, the teacher and the SENCO will decide which adjustments,
interventions and support will be put into place, the expected outcomes, and a clear date for review.

All staff who work with the pupil will be made aware of the pupil’s needs, the outcomes sought, the
support provided and any teaching strategies or approaches that are needed.

Parents will be fully aware of the planned support and interventions, and may be asked to reinforce or
contribute to progress at home.

3. Do
The pupil’s class retains overall responsibility for their progress.

Where the plan involves group or 1-to-1 teaching away from the main class, they still retain responsibility
for the pupil. They will work closely with any teaching assistants or specialist staff involved, to plan and
assess the impact of support and interventions and how they can be linked to classroom teaching.

The SENCO will support the teacher in further assessing the pupil’s particular strengths and weaknesses, in
problem solving and advising on how to implement support effectively.

4. Review

The effectiveness of the support and interventions and their impact on the pupil’s progress will be
reviewed in line with the agreed date.

We will evaluate the impact and quality of the support and interventions. This evaluation will be based on:
e The views of the parents and pupils
e The level of progress the pupil has made towards their outcomes
e The views of teaching staff who work with the pupil

The teacher and the SENDCo will revise the outcomes and support in light of the pupil’s progress and
development, and in consultation with the pupil and their parents.

Teachers are responsible and accountable for the progress and development of all children in their class,
including where a child accesses support from a teaching assistant or specialist member of staff. High
quality teaching, differentiated for individual pupils, is the first step in responding to pupils who have or
may have SEND. Additional intervention and support cannot compensate for a lack of good quality
teaching. The Senior Leadership Team will regularly and carefully review the quality of teaching for all
pupils, including those at risk of underachievement. This includes reviewing, and where necessary
improving, teachers’ understanding of strategies to identify and support vulnerable pupils and their
knowledge of the SEND most frequently encountered.

At Glenfrome we will use our best endeavours to make sure that a child with SEND gets the support they
need and we will ensure that children with SEND engage in the activities of the school alongside pupils who
do not have SEND. Provision will be based on an understanding of a child’s particular strengths and needs
and will seek to address these using interventions targeted at areas of difficulty and where necessary we
will make changes to teaching, adaptations to curriculum, the learning environment and will access
ancillary aids and assistive technology when required in order to enable a child with SEND to access their
learning.



Consideration of whether special educational provision is required should start with the desired outcomes,
including the expected progress and attainment and the views and wishes of the pupil and their parents.
This should then help determine the support that is needed and whether it can be provided by adapting
the school’s core offer or whether something different or additional is required. The school works closely
with other agencies to secure the services, provision and equipment required by children with SEN or
disabilities. This includes developing expertise among teachers to support children with SEN or disabilities
through professional development.

Specialist services available to Glenfrome to support children with SEND. A referral is needed from the

SENDCo following discussions with parents.

Communication and
interaction

Cognition and learning

Social, emotional and
mental health

Sensory and/or physical
needs

Speech and language
therapist

Bristol Autism team

Educational
Psychologist

Community
Paediatrician

Educational
Psychologist

Community
Paediatrician

CAMHS (Child mental
health services)

The Bridge therapy
service

Jakdaw Play therapy

North Star Outreach
Project

School nurse

Community
Paediatrician

School nurse
Occupational therapist
Physiotherapist

Sensory Impairment
team

Life Time Care

Provision and interventions available at Glenfrome to support children with SEND

Communication and
interaction

Cognition and learning

Social, emotional and
mental health

Sensory and/or physical
needs

Intervention led by the
Speech and Language
Therapist

Wellcom

Colour semantics

Black Sheep

Lego Therapy

Numicon
Reading Recovery
BRP

Nessy

Catch up support
Toe by Toe

Precision teaching

Thrive

Learning Mentor
Nurture Forest school
Therapy

Quiet room at
lunchtime

Lego Therapy

Gross and fine motor
skills programmes

Programmes directed
by the Occupational
therapist or
Physiotherapist




Our specialist Resource Base for children with Communication and Interaction needs is a provision for
children with an Education Health Care Plan (EHCP) please see web page for further information.

7. How we work in partnership with parents?

Where a child has been identified as having SEND the school will work in partnership with parents to
establish the support the child needs. We will meet parents regularly to set clear outcomes and review
progress towards them, discuss the activities and support that will help achieve them, and identify the
responsibilities of the parent, the pupil and the school. This will take the form of a Graduated approach
through which earlier decisions and actions are revisited, refined and revised with a growing understanding
of the pupil’s needs and of what supports the pupil in making good progress and securing good outcomes.

These discussions can build confidence in the actions being taken by the school, but they can also
strengthen the impact of SEND support by increasing parental engagement in the approaches and teaching
strategies that are being used. Finally, they can provide essential information on the impact of SEND
support outside school and any changes in the pupil’s needs.

These discussions will normally be led by a teacher with good knowledge and understanding of the pupil
who is aware of their needs and attainment. This will usually be the class teacher supported by the
SENDCo. It will provide an opportunity for parents to share their concerns and, together with the teacher,
agree their aspirations for the pupil. Meetings will, wherever possible, be aligned with the normal cycle of
discussions with parents of all pupils.

8. How do we monitor SEN provision and impact?

At Glenfrome Primary School we regularly review how the expertise and resources used to address SEND
have contributed to the quality of whole-school provision as part of the school’s improvement cycle. The
quality of teaching for pupils with SEND, and the progress made by pupils, is a core part of the school’s
performance management arrangements and the school leadership team identifies any patterns in the
identification of SEND, both within the school and in comparison with national data, and uses these to
reflect on and reinforce the quality of teaching. The identification of SEND is built into the overall approach
to monitoring the progress and development of all pupils.

The school records details of additional or different provision made under SEND support on its whole
school provision map. We record the support an individual receives on their Individual in Class Provision
Plan. SEND support should be adapted or replaced depending on how effective it has been in achieving the
agreed outcomes. Where, despite the school having taken relevant and purposeful action to identify,
assess and meet the SEND of the child, the child has not made expected progress, the school or parents
should consider requesting an EHC needs assessment.

9. How do we support disabled children and those with SEN in moving between phases of
education?

The SENDCo works closely with partner providers to ensure smooth transition between phases of
education. The school will assess each pupil’s current skills and levels of attainment on entry, building on
information from previous settings and key stages where appropriate. Please see our accessibility and
inclusion policy.

10. How does the school fund SEN support?
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We ensure that the needs of all children who have SEND are met to the best of the school’s ability with the
funds available. The school has a delegated budget for children with SEND and this is used to provide
effective provision for individual children. The school will allocate resources and deploy staff according to
need.

The spending depends on the needs of the individual children. The children with the most need receive the
most support. The SEND budget is allocated on a needs basis, to decide this, on-going discussion with
parents and outside agencies will take place with the child’s class teacher and SENDCo.

Where a child requires support beyond the notional school SEND budget the school will make an
application to the Local Authority for top up funding

11. Who is responsible for the school’s SEND provision?
Role of the SENDCo (Special Educational Need and Disabilities Co-ordinator)

11.1 The SENDCO

The SENDCO at our school is Gemma Thomas — gemma.thomas@bristol-schools.uk

They will:

2 Inform any parents that their child may have SEN and then liaise with them about the pupil’s needs and
any provision made

2 Work with the headteacher and SEN governor to determine the strategic development of the SEND
policy and provision in the school

? Have day-to-day responsibility for the operation of this SEND policy and the co-ordination of specific
provision made to support individual pupils with SEN, including those who have EHC plans

? Provide professional guidance to colleagues and liaise and work with staff, parents, and other agencies
to make sure that pupils with SEN receive appropriate support and high-quality teaching

? Advise on the graduated approach to providing SEN support and differentiated teaching methods
appropriate for individual pupils

2 Advise on the deployment of the school’s delegated budget and other resources to meet pupils’ needs
effectively

2 Be a point of contact for external agencies, especially the local authority (LA) and its support services,
and work with external agencies to ensure that appropriate provision is provided

2 Liaise with potential next providers of education to make sure that the pupil and their parents are
informed about options and that a smooth transition is planned

2 When a pupil moves to a different school or institution: Make sure that all relevant information about a
pupil’s SEN and the provision for them are sent to the appropriate authority, school or institution in a
timely manner

2 Work with the headteacher and school governors to make sure the school meets its responsibilities
under the Equality Act 2010 with regard to reasonable adjustments and access arrangements

? Make sure the school keeps its records of all pupils with SEND up to date and accurate

2 With the headteacher, monitor to identify any staff who have specific training needs regarding SEN,
and incorporate this into the school’s plan for continuous professional development
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? With the headteacher, regularly review and evaluate the breadth and impact of the SEND support the
school offers or can access, and co-operate with the LA in reviewing the provision that is available
locally and in developing the local offer

? Prepare and review information for inclusion in the school’s SEN information report and any updates to
this policy

2 With the headteacher and teaching staff, identify any patterns in the school’s identification of SEN,
both within the school and in comparison with national data, and use these to reflect on and reinforce
the quality of teaching

11.2 The governing board

The governing board is responsible for making sure the following duties are carried out, though the duties
can be delegated to a committee or an individual:

2 Co-operate with the LA in reviewing the provision that is available locally and developing the local offer
2 Do all it can to make sure that every pupil with SEND gets the support they need

2 Make sure that pupils with SEND engage in the activities of the school alongside pupils who don’t have
SEND

? Inform parents when the school is making special educational provision for their child

? Make sure that the school has arrangements in place to support any pupils with medical conditions
2 Provide access to a broad and balanced curriculum

? Have a clear approach to identifying and responding to SEND

? Provide an annual report for parents on their child’s progress

? Record accurately and keep up to date the provision made for pupils with SEND

2 Publish information on the school website about how the school is implementing its SEND policy, in a
SEN information report

? Publish information about the arrangements for the admission of disabled children, the steps taken to
prevent disabled children being treated less favourably than others, the facilities provided to assist
access of disabled children, and the school’s accessibility plans

? Make sure that there is a qualified teacher designated as SENCO for the school and that the key
responsibilities of the role are set out, and monitor the effectiveness of how these are carried out

? Determine their approach to using their resources to support the progress of pupils with SEND

11.3 The SEND link governor
The SEND link governor is Annabelle Wilson.
The SEND governor will:
2 Help to raise awareness of SEND issues at governing board meetings

? Monitor the quality and effectiveness of SEND provision within the school and update the governing
board on this

2 Work with the headteacher and SENCO to determine the strategic development of the SEND policy and
provision in the school

11.4 The headteacher

The headteacher will:
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2 Work with the SENCO and SEND link governor to determine the strategic development of the SEND
policy and provision within the school

2 Work with the SENCO and school governors to make sure the school meets its responsibilities under
the Equality Act 2010 with regard to reasonable adjustments and access arrangements

? Have overall responsibility for, and awareness of, the provision for pupils with SEND, and their progress

2 Have responsibility for monitoring the school’s notional SEND budget and any additional funding
allocated by the LA to support individual pupils

2 Make sure that the SENCO has enough time to carry out their duties
2 Have an overview of the needs of the current cohort of pupils on the SEND register

? Advise the LA when a pupil needs an EHC needs assessment, or when an EHC plan needs an early
review

2 With the SENCO, monitor to identify any staff who have specific training needs regarding SEN, and
incorporate this into the school’s plan for continuous professional development

2 With the SENCO, regularly review and evaluate the breadth and impact of the SEND support the school
offers or can access, and co-operate with the LA in reviewing the provision that is available locally and
in developing the local offer

? With the SENCO and teaching staff, identify any patterns in the school’s identification of SEN, both
within the school and in comparison with national data, and use these to reflect on and reinforce the
quality of teaching

11.5 Class teachers
Each class teacher is responsible for:

? Planning and providing high-quality teaching that is differentiated to meet pupil needs through a
graduated approach

? The progress and development of every pupil in their class

? Working closely with any teaching assistants or specialist staff to plan and assess the impact of support
and interventions, and consider how they can be linked to classroom teaching

? Working with the SENCO to review each pupil’s progress and development, and decide on any changes
to provision

2 Ensuring they follow this SEND policy and the SEN information report
? Communicating with parents regularly to:
o Set clear outcomes and review progress towards them

o Discuss the activities and support that will help achieve the set outcomes

o

Identify the responsibilities of the parent, the pupil and the school

o Listen to the parents’ concerns and agree their aspirations for the pupil

11.6 Parents or Carers

Parents or carers should inform the school if they have any concerns about their child’s progress or
development.

Parents or Carers of a pupil on the SEND register will always be given the opportunity to provide
information and express their views about the pupil’s SEND and the support provided. They will be invited
to participate in discussions and decisions about this support. They will be:
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2 Invited to review the provision that is in place for their child at the end of term 2, 4 and 6.

? Asked to provide information about the impact of SEN support outside school and any changes in the
pupil’s needs

? Given the opportunity to share their concerns and, with school staff, agree their aspirations for the
pupil
2 Given an annual report on the pupil’s progress

The school will take into account the views of the parent or carer in any decisions made about the pupil.

11.7 The pupil

Pupils will always be given the opportunity to provide information and express their views about their
SEND and the support provided. They will be invited to participate in discussions and decisions about this
support. This might involve the pupil:

2 Explaining what their strengths and difficulties are

2 Contributing to setting targets or outcomes

2 Attending review meetings

? Giving feedback on the effectiveness of interventions
The pupil’s views will be taken into account in making decisions that affect them, whenever possible.
12. Complaints about SEND provision

Where parents have concerns about our school’s SEND provision, they should first raise their concerns
informally with the SENDCo, Gemma Thomas. We will try to resolve the complaint informally in the first
instance. If this does not resolve their concerns, parents are welcome to submit their complaint formally.

Formal complaints about SEND provision in our school should be made to the SENDCo Gemma Thomas and
Head Teacher, Mrs O Callaghan in the first instance. They will be handled in line with the school’s
complaints policy.

If the parent or carer is not satisfied with the school’s response, they can escalate the complaint. In some
circumstances, this right also applies to the pupil themselves.

To see a full explanation of suitable avenues for complaint, see pages 246 and 247 of the SEN Code of
Practice.

13.1 Evaluating the effectiveness of the policy

We are constantly looking for ways to improve our SEND policy. We will do this by evaluating whether or
not we are meeting our objectives set out in section 1.

We will evaluate how effective our SEND provision is with regards to:
? All staff’s awareness of pupils with SEND at the start of the autumn term
? How early pupils are identified as having SEND
? Pupils’ progress and attainment once they have been identified as having SEND
? Whether pupils with SEND feel safe, valued and included in the school community

? Comments and feedback from pupils and their parents

13.2 Monitoring the policy
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This policy will be reviewed by Gemma Thomas every year. It will also be updated when any new
legislation, requirements or changes in procedure occur during the year.

It will be approved by the full governing board.

14. Links with other policies and documents

This policy links to the following documents:

? SEN information report

2 The local offer

? Accessibility plan

? Relationships and Belonging policy

? Equality information and objectives

? Supporting pupils with medical conditions policy
? Attendance policy

? Safeguarding / child protection policy

2 Complaints policy
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Template — Initial parents meeting

Date:

Child’s Name:
Parent’s Name(s):
Teacher’s Name:
Part 1

Can you outline the child’s areas of strength?

Can you outline the child’s areas of difficulty?

What concerns do you have?

Part 2

What do you think would help your child make progress?

What next steps have been agreed?
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SEND Information

A summary of changes and associated definitions

Changes from the SEN Code of Practice 2001

e The Code of Practice (2014) covers the 0-25 age range and includes guidance relating to disabled
children and young people as well as those with SEN

e There is a clearer focus on the participation of children and young people and parents in decision-
making at individual and strategic levels

e There is a stronger focus on high aspirations and on improving outcomes for children and young
people

e ltincludes guidance on the joint planning and commissioning of services to ensure close co-
operation between education, health and social care

e [tincludes guidance on publishing a Local Offer of support for children and young people with SEN
or disabilities

e Thereis new guidance for education settings on taking a graduated approach to identifying and
supporting pupils with SEN (SEN Support to replace School Action and School Action Plus).

e For children with more complex needs a co-ordinated assessment process and the new 0-25
Education, Health and Care plan (EHC plan) replace statements.

e There is a greater focus on support that enables those with SEN to succeed in their education and
make a successful transition to adulthood.

Definitions

Special educational needs (SEN) - A child or young person has Special educational needs (SEN) if they have
a learning difficulty or disability which calls for special educational provision to be made for him or her.

A child of compulsory school age or a young person has a learning difficulty or disability if he or she:
e has a significantly greater difficulty in learning than the majority of others of the same age, or

¢ has a disability which prevents or hinders him or her from making use of educational facilities of a kind
generally provided for others of the same age in mainstream schools

A child under compulsory school age has special educational needs if he or she is likely to fall within the
definition above when they reach compulsory school age or would do so if special educational provision
was not made for them (Section 20 Children and Families Act 2014).

Disabled children and young people - Many children and young people who have SEN may have a
disability under the Equality Act 2010 — that is ‘...a physical or mental impairment which has a long term
and substantial adverse effect on their ability to carry out normal day-to-day activities’. This definition
provides a relatively low threshold and includes more children than many realise: ‘long term’ is defined as
a ‘year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’. This definition includes sensory
impairments such as those affecting sight or hearing, and long term health conditions such as asthma,
diabetes, epilepsy, and cancer. Children and young people with such conditions do not necessarily have
SEN, but there is a significant overlap between disabled children and young people and those with SEN.
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Where a child or young person requires special educational provision over and above the adjustments, aids
and services required by the Equality Act 2010 they will be additionally covered by the SEN definition.

The Equality Act 2010 sets out the legal obligations that schools have towards disabled children:
* They must not directly or indirectly discriminate against, harass or victimise disabled children

* They must make reasonable adjustments, including the provision of auxiliary aids and services, to ensure
that disabled children are not at a substantial disadvantage compared with their peers. This duty is
anticipatory — it requires thought to be given in advance to what disabled children might require and what
adjustments might need to be made to prevent that disadvantage

Schools must publish accessibility plans setting out how they plan to increase access for disabled pupils to
the curriculum, the physical environment and to information. School governing bodies must also publish
information about the arrangements for the admission of disabled children, the steps taken to prevent
disabled children being treated less favourably than others, the facilities provided to assist access of
disabled children, and their accessibility plans.

Where a child or young person is covered by SEN and disability legislation, reasonable adjustments and
access arrangements should be considered as part of SEN planning and review. Where school governors
are publishing information about their arrangements for disabled children and young people, this should
be brought together with the information required under the Children and Families Act 2014.

Here, and throughout this Policy the term ‘parent’ includes all those with parental responsibility, including
parents and those who care for the child.

Education Health and Care (EHC) Plans

What is an EHC Plan?

The majority of children with SEN or disabilities will have their needs met within local mainstream early
years settings, schools or colleges. Some children and young people may require an EHC needs assessment
in order for the local authority to decide whether it is necessary for it to make provision in accordance with
an EHC plan.

The purpose of an EHC plan is to make special educational provision to meet the special educational needs
of the child, to secure improved outcomes for them across education, health and social care and, as they
get older, prepare them for adulthood. To achieve this, local authorities use the information from the
assessment to:

e establish and record the views, interests and aspirations of the parents and child
e provide a full description of the child’s SEN and any health and social care needs
e establish outcomes across education, health and social care based on the child’s needs and aspirations

e specify the provision required and how education, health and care services will work together to meet
the child’s needs and support the achievement of the agreed outcomes
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A local authority must conduct an assessment of education, health and care needs when it considers that it
may be necessary for special educational provision to be made for the child in accordance with the EHC
plan. This is likely to be where the special educational provision required to meet the child’s needs cannot
reasonably be provided from within the resources normally available to mainstream schools. This needs
assessment should not normally be the first step in the process, rather it should follow on from planning
already undertaken with parents in conjunction with a school. In a very small minority of cases children
may demonstrate such significant difficulties that a school may consider it impossible or inappropriate to
carry out its full chosen assessment procedure. For example, where its concerns may have led to a further
diagnostic assessment or examination which shows the child to have severe sensory impairment or other
impairment which without immediate specialist intervention beyond the capacity of the school would lead
to increased learning difficulties.

EHC plans should be forward-looking documents that help raise aspirations, outline the provision required
to meet assessed needs to support the child in achieving their ambitions. EHC plans must specify how
services will be delivered as part of a whole package and explain how together the services will deliver
improved outcomes across education, health and social care for the child. An EHC needs assessment will
not always lead to an EHC plan. The information gathered during an EHC needs assessment may indicate
ways in which the school can meet the child’s needs without an EHC plan.

The statutory processes and timescales must be followed by local authorities. Local authorities should
conduct assessments, and prepare and maintain EHC plans in the most efficient way possible, working
collaboratively with children and their parents. It should be possible to complete the process more quickly
than the statutory timescales permit, except in more complex cases or where there is disagreement. A
timely process must be supported by high quality engagement with the child and his or her parents or the
young person throughout the assessment, planning and review process.

How do you request an EHC needs assessment?

The following people have a specific right to ask a local authority to conduct an education, health and care
needs assessment for a child or young person aged between 0 and 25:

e the child’s parent

e a person acting on behalf of a school (this should ideally be with the knowledge and agreement of the
parent or young person where possible)

In addition, anyone else can bring a child or young person who has (or may have) SEN to the attention of
the local authority. This could include, for example, foster carers, health and social care professionals, early
years practitioners, youth offending teams or probation services, those responsible for education in
custody, school or college staff or a family friend. Where possible, this should be done with the knowledge
and agreement of the child’s parent.

Following a request for an EHC needs assessment, or the child having otherwise been brought to its
attention, the local authority must determine whether an EHC needs assessment is necessary. The local
authority must make a decision and communicate the decision to the child’s parents within 6 weeks of
receiving the request. Where the local authority considers that special educational provision may need to
be made through an EHC plan and is considering whether an EHC needs assessment is necessary, it must
notify:
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e the child’s parent

e the health service (the relevant Clinical Commissioning Group (CCG) or NHS England where it has
responsibility for a child or young person)

e local authority officers responsible for social care for children or young people with SEN
e where a child or young person is registered at a school, the head teacher (or equivalent)

In considering whether an EHC needs assessment is necessary, local authorities should pay particular
attention to the views, wishes and feelings of the child and his or her parent. At an early stage, the local
authority should establish how the child and his or her parent can best be kept informed and supported to
participate as fully as possible in decision making. The local authority must arrange for the child and his or
her parent to be provided with advice and information relevant to the child’s SEN

In considering whether an EHC needs assessment is necessary, the local authority should consider whether
there is evidence that despite the school having taken relevant and purposeful action to identify, assess
and meet the special educational needs of the child, the child has not made expected progress. To inform
their decision the local authority will need to take into account a wide range of evidence, and should pay
particular attention to:

e evidence of the child‘s academic attainment (or developmental milestones in younger children) and rate
of progress

¢ information about the nature, extent and context of the child’s SEN
» evidence of the action already being taken by the school to meet the child’s SEN

e evidence that where progress has been made, it has only been as the result of much additional
intervention and support at a sustained level over and above that which is usually provided

e evidence of the child’s physical, emotional and social development and health needs, drawing on
relevant evidence from clinicians and other health professionals and what has been done to meet these by
other agencies.

If the local authority decides not to conduct an EHC needs assessment it must inform the child’s parents of
their right to appeal that decision and the time limit for doing so, of the requirement for them to consider
mediation should they wish to appeal, and the availability of information, advice and support and
disagreement resolution services.

The whole process of EHC needs assessment and EHC plan development, from the point when an
assessment is requested until the final EHC plan is issued, must take no more than 20 weeks (subject to
some exemptions).

What is a Personal Budget?

A Personal Budget is an amount of money identified by the local authority to deliver provision set out in an
EHC plan where the parent is involved in securing that provision
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Local authorities can provide information on Personal Budgets as part of the Local Offer. This includes a
policy on Personal Budgets that sets out a description of the services across education, health and social
care that currently lend themselves to the use of Personal Budgets, how that funding will be made
available, and clear and simple statements of eligibility criteria and the decision-making processes.

Personal Budgets are optional for parents but local authorities are under a duty to prepare a budget when
requested. Local authorities must provide information about organisations that may be able to provide
advice and assistance to help parents to make informed decisions about Personal Budgets.

Parents have a right to request a Personal Budget, when the local authority has completed an EHC needs
assessment and confirmed that it will prepare an EHC plan. They may also request a Personal Budget
during a statutory review of an existing EHC plan.

Further resources on Personal Budgets are available through the DfE-funded ‘Making it Personal’ project.
This includes guidance for parents, commissioners and suppliers and is available on the Kids website:
http://www.kids.org.uk/learning-and-resources.

When do you review an EHC plan?

EHC plans should be used to actively monitor children’s progress towards their outcomes and longer term
aspirations. They must be reviewed by the local authority as a minimum every 12 months. Reviews must
focus on the child’s progress towards achieving the outcomes specified in the EHC plan. The review must
also consider whether these outcomes and supporting targets remain appropriate.

Reviews should also:

e gather and assess information so that it can be used by early years settings, schools or colleges to
support the child’s progress and their access to teaching and learning

e review the special educational provision made for the child to ensure it is being effective in ensuring
access to teaching and learning and good progress

e review the health and social care provision made for the child and its effectiveness in ensuring good
progress towards outcomes

e consider the continuing appropriateness of the EHC plan in the light of the child’s progress during the
previous year or changed circumstances and whether changes are required including any changes to
outcomes, enhanced provision, change of educational establishment or whether the EHC plan should be
discontinued

e set new interim targets for the coming year and where appropriate, agree new outcomes
* review any interim targets set by the early years provider, school or college or other education provider

Reviews must be undertaken in partnership with the child and their parent, and must take account of their
views, wishes and feelings, including their right to request a Personal Budget.

The first review must be held within 12 months of the date when the EHC plan was issued, and then within
12 months of any previous review, and the local authority’s decision following the review meeting must be
notified to the child’s parent within four weeks of the review meeting (and within 12 months of the date of
issue of the EHC plan or previous review). Professionals across education, health and care must co-operate
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with local authorities during reviews. The review of the EHC plan should include the review of any existing
Personal Budget arrangements including the statutory requirement to review any arrangements for direct
payments. For looked after children the annual review should, if possible and appropriate, coincide with
one of the reviews in their care plan and in particular the personal education plan (PEP) element of the
care plan.

RIGHTS
RESPECTING
SCHOOLS

UNITED KINGDOM

LEVEL 1

Article 2 (non-discrimination) The Convention applies to every child without discrimination, whatever their
ethnicity, gender, religion, language, abilities or any other status, whatever they think or say, whatever
their family background.

Article 3 (best interests of the child) The best interests of the child must be a top priority in all decisions
and actions that affect children.

Article 12 (respect for the views of the child) Every child has the right to express their views, feelings and
wishes in all matters affecting them, and to have their views considered and taken seriously. This right
applies at all times, for example during immigration proceedings, housing decisions or the child’s day-to-
day home life.

Article 13 (freedom of expression) Every child must be free to express their thoughts and opinions and to
access all kinds of information, as long as it is within the law.

Article 23 (children with a disability) A child with a disability has the right to live a full and decent life with
dignity and, as far as possible, independence and to play an active part in the community. Governments
must do all they can to support disabled children and their families.

Article 28 (right to education) Every child has the right to an education. Primary education must be free
and different forms of secondary education must be available to every child. Discipline in schools must
respect children’s dignity and their rights. Richer countries must help poorer countries achieve this.

Article 29 (goals of education) Education must develop every child’s personality, talents and abilities to the
full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own
and other cultures, and the environment.
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